Mindfulness in Schools
End Of Project Report

An overview and evaluation of the approach taken to support children
in developing skills and techniques that enable them to look after
themselves.
This project was funded as part of the Self Care and Prevention
Training and Development Project.
April 2018 - March 2020.

Mindfulness in Bradford and Keighley Schools 2018-2020
A financial investment of £9500 over a 2 year period has enabled the following
outcomes:

13 adults have accessed a mindfulness programme to develop their own practice. 11
within a face to face group and 2 via an online group.

12 adults have sustained some form of personal mindfulness practice.
11 adults attended 3 day training to become accredited to facilitate the PawsB
Programme (Key Stage 2)

1 adult attended 3 day training to become accredited to facilitate .B Mindfulness in
Schools Programme. (Key Stage 3)

881

children from 15 schools have participated within mindfulness sessions and
programmes.
This report is divided into six sections:
1.
2.
3.
4.
5.
6.

Background and Approach
Participation, Support and Facilitation
Local Evaluation
National Evaluation
Analysis, Final Thoughts and Next Steps
Breakdown of Costs
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1.

Background and Approach

The Self Care and Prevention Programme (Living Well) training and development
project for 2018-2020 has been facilitated by RIPEN.
A portion of the resource was allocated to the facilitation of health and wellbeing
workshops within schools. This built on the success of mindfulness and laughter yoga
taster sessions within previous awards, and responded to conversations with members
of the PSHE&C network.
RIPEN initially intended to facilitate the workshops. After a period of reflection RIPEN
felt that a more impactful and sustainable model would be to train adults within
primary schools, or those that have access to primary schools, to facilitate
programmes and workshops themselves.
Angela Fell, Managing Director of RIPEN, is a mindfulness practitioner and teacher and
having trained to facilitate the PawsB programme (Key Stage 2) developed by the
Mindfulness in Schools Project (MiSP) recommended the programme for this project.
PawsB is a 6 hour programme containing 12 half hour lessons. She was particularly
impressed with the way in which the programme had been co-produced with children;
the structure and quality of the teaching and learning resources; and, the quality of
the training provided.
Just as we expect adults who teach children to swim to hold the necessary
qualifications and be able to swim themselves, PawsB teachers are required to
practice mindfulness so that they teach from direct experience. Programme teachers
are required to have a daily meditation practice on at least 5 out of 7 days for a
minimum of 6 months. Completion of an appropriate adult mindfulness programme is
also a prerequisite.
The table below provides details of the programme plan which enabled the project to
be facilitated within timescale.
Action

Timescale

Progress

Development of criteria, paperwork,
promotion, invitation to participate

May - end
July 2018

Achieved

Applications assessed and decisions made

August 2018

Achieved

Successful schools notified

September
2018

Achieved

Information session with MiSP

September
2018

Achieved

Adult mindfulness course commences (8
week x 2 hours online or face to face)

Oct - Dec
2018

Achieved 2 people online - 11
face to face
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Monthly get together supported by RIPEN
online and / or in person to discuss and
support personal practice and taster
session in schools

Jan - March
2019

Little interest in getting together.
Zoom was offered with little
interest. Communication via
email - sending resources and
tips. 8 taster sessions took
place - 3 by schools and 5
supported by RIPEN & Mindful
Teaching.

School staff complete 3 day PawsB
programme

April- May
2019

This took place in June in Leeds.
11 of the group participated.
One chose to do the secondary
school training in August & one
person dropped out.

School staff facilitate 2 PawsB programmes May - Dec
within school
2019

Facilitation didn’t start until after
June & insufficient time to run
full programme before the end
of term. Some schools tested
elements, some ran whole
programmes.

2.

Participants, Support and Facilitation

The project intended to support 12 people to access the full training on the basis that
MiSP would offer the project 2 free places from their subsidised scheme and 10 would
be wholly funded via the project budget. 1.5 places were offered to the charitable
organisation, Step 2, who joined this project. They received access to the adult
mindfulness programme, associated resources and ongoing support via this project.
The project was able to offer financial and non financial support to 13 people.
School /
Organisation

Type of funding
support

Progress

Horton Grange
Primary. BD7
Exceed Trust

Full. Adult course
& Paws B

Has facilitated a full programme with Y6 &
workshops along with student teachers at the
school.

Horton Grange
Primary. BD7
Exceed Trust

Full. Adult course
& Paws B

Has facilitated 6 sessions of the programme with
Y4 and is now on maternity leave.

Horton Park
Primary. BD5
Exceed Trust

Full. Adult course
& Paws B

Has facilitated two programmes with Y6 children &
has plans to facilitate a further programme in the
Spring term.

Copthorne Primary
BD7
Exceed Trust

Full. Adult course
& Paws B

Responded to the online evaluation to say that
they had not yet facilitated a programme. At the
time of this report they have not responded to a
number of requests for further information given
facilitation was a requirement of financial support.

Hilltop Primary.
BD12

Full. Adult course
& Paws B

Has facilitated one programme with Yr 6.Individual
programmes for 2 children and built the
programme into nurture provision.

Eastwood
Community
School. BD21

Full. Adult course
& Paws B

Attended adult mindfulness programme. Did not
attend PawsB programme & didn't notify project of
non-attendance. Dropped out. Left job.
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Beckfoot Allerton
Primary School.
BD15

Full. Adult course
& Paws B

Has facilitated one half programme with Year 4
and half way through one full programme with
another Year 4 class.

Trinity All Saints
CoE Primary
School. BD16

Full. Adult course
& Paws B

Has facilitated 2 full programmes with mixed
groups of Y3 & Y4 children. Plans a further
programme in Spring term.

Ingrow Primary
School. BD21

Full. Adult course
& Paws B

Tried to run the programme twice with 2 groups of
SEN children and stopped. Using it successfully
with individual children

Low Ash Primary
School. BD18

Part. Self funded
online adult
course. PAID
PawsB training

All children in school have had access to
mindfulness during healthy schools week. Y3 have
had lessons 1-6

Step 2. BD4

Part. Funded adult
course, secured
free place for
PawsB

Facilitated shorter programme in 2 pupil referral
units. Full programme in two schools. Bradford
Academy Primary and Saltaire Primary.

Step 2. BD4

Part. Funded adult
mindfulness
course, secured
50% funded place
for .B

Not yet facilitated a full programme as it has been
a challenge to get secondary schools on board.
However has had some interest recently.
Facilitated the full programme with one individual
male, aged 17 of Bangladeshi heritage.
Used some strategies and the theory with more
than 10 young people in 1:1 solution focussed
support and found this very helpful for young
people in dealing with anxiety, anger and problems
with focus/concentration.

St Bedes and St
Josephs. BD9

Applied after the
closing date.
Funded own
route…achieved
small financial
discount through
being included in
larger group

Taught 1 full programme to mixed Y9,10 and 11.

10 of the participants were employed by the school and 3 of the participants worked
from external settings or were operating in a voluntary capacity.
3. Local Evaluation
Contact was maintained with the group throughout the programme.
Due to the
geographical spread it proved difficult to get the group together outside of the
mandatory training elements. Contact was mainly via email in order to offer support,
provide resources, check progress and collect monthly monitoring data.
Evaluation has taken place at the end of the adult mindfulness programme and in
January 2020 at project end.
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3.1 Adult Mindfulness Training
The adult mindfulness programme was evaluated at programme end with those who
chose to meet together in a local group. This programme took place via two hourly
sessions over a period of 8 weeks and was facilitated by Mindful Teaching.
Consultation was undertaken to agree timings, location and preferred days. The
programme ran on Thursday mornings between 8.15am and 9.45am. Exceed Trust
kindly provided the venue and refreshments.
The evaluation explored the impact of the programme on self and the impact on
teaching and relationships with the children.
Impact on Self
•

It’s strengthened my mental health and taught me the importance of being kind to
myself. This course has also taught me how to stop my thoughts from controlling
how I am in the present moment.

•

I’ve become very aware of how my mind wanders and I’m better able to bring my
mind back to task. I’m aware of how self critical I am and I have started to be
kinder to myself. I’m slower to react to things. I’m much more reflective, more
aware of what is going on around me, my senses are heightened

•

It’s been a relief to realise that thoughts are just that, nothing more, and, that I
have a choice; to follow them or let them pass. I feel empowered.

•

I have learned how to focus on the present moment and how to be kind to myself.
I am able to notice my thoughts and feelings in different and sometimes difficult
circumstances. I feel that I am less judgemental of myself and others. I am also
able to pause at any time of the day and take a moment before continuing on my
way.

•

I’m more able to be in the present moment. More able to break habits and come
out of auto pilot. I’m noticing my anxieties and pausing and responding mindfully.

•

The importance of breathing and the breath and how it can be used to soothe and
support.

•

Pausing is helping me to find inner peace.

•

I’m more self aware, kinder to me. I’m finding my breath as an anchor is a real
settler.
I am more able to be a truer version of myself without having the guilt when I
need to say no to something because I don’t have the capacity at this time. I am
far more able to pause and stop the negative snowball effect.

•

•

Mindful walking has had a great impact. These new skills are helping me be more
present all of the time and not just when I sit to practice.
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Impact on Teaching and Relationships with Children
•

Taught me the importance of just simply being in the classroom. Noticing the small
things, really listening and actually how wonderful teaching really is.

•

Generally being kinder to myself means I’m being kinder to the children too.

•

Better able to encourage children to recognise what is happening in the moment
for them.

•

I’ve noticed that I’ve been less irritable with children.

•

I feel more calm and in control of my own feelings when responding to children.

•

I am promoting more use of the senses with children.

•

I react less and I’m much calmer.

•

More measured in how I respond.

•

My reactions are massively different, they are more considered and measured.

3.2 Paws B Evaluation
At the beginning of December 2019 participants were offered an evaluation phone call
and/or an online survey. The telephone calls took place during the month of January
and the online survey was open for the same period. 5 people opted for an evaluation
telephone call and 7 chose to complete an online survey.
Below are the 9 questions that framed the evaluation.
• Reflecting on your experience of facilitating the programme with children. What
worked well?
• What could have gone better?
• What helpful tips would you offer to others?
• What has been the impact on children?
• How do you plan to use and further develop the programme within your setting?
• What has been the impact on you?
• Are you still practising mindfulness and if so what does that look like?
• What got in the way of network meetings?
• Any comments on support throughout the process.
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This is what they had to say.…

Reflecting on your experience of facilitating the programme with children.
What worked well?
•

The lessons are well structured. The way in which the science of the brain is
explained, and how the different parts of the brain are used. It really helps to
understand why we behave in certain ways.

•

The simple yet intriguing meditating strategies helped and the practice also
showcased different ways in which children can focus their attention. The play
element helped too.

•

It went really, really well. The first time I was still finding my feet. The children
were unsure, I was unsure too for the first few weeks. Once we got into it they
responded really well. The children remembered so much from previous lessons
and were able to talk about it. It was quite an eye opener for us (teaching staff).
We were surprised at the types of worries the children had. We hadn’t thought
they would be worrying about -GCSE’s and Uni in Y3 and 4. When the election was
happening children were worried about it and were wondering if there would be
money for schools for example. It made me ask myself - do children have other
times to talk about what's really on their mind within school? I made sure I gave
opt out options for children who may not want to participate for a variety of
reasons. One child got his cars out. I didn’t comment, just let him be.

•

Some children engaged really well and would benefit from further sessions without
disruption.

•

The children responded really well. If it doesn't get timetabled in then it gets lost.
I loved listening to the children share what they had learned at the end of each
lesson. They really enjoyed the science of the brain. The worksheets were really
useful too-really helped me to catch my breath. The puppy mind idea was excellent
and the children particularly liked the images on the slides.

•

One of the children who didn’t appear to be particularly engaged throughout the
lessons asked for more at the end which was a lovely surprise. Really liked the buy
in from the children, the science of it all is a real hook. It’s well structured and
good timings for this age group. Consistent slot is very important. I mainly did it
without support which I preferred, as TA's can tell off for non participation, which is
well intentioned but doesn’t fit with the approach.
It was lovely to hear the
feedback each week from the children about how they were using it.

•

Anything that was hands on, the torch light, glitter balls, weebles.

•

The Have a Go moments and video clips helped engage the children and allowed
them to relate more to the lesson content.
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What Could Have Gone Better?
•

More time to deliver sessions without interruptions within the school setting.

•

Having a bit more time to run through the lesson before delivering it.

•

Just the first time of doing it experience - all new.
decide whether or not they wish to take part.

•

Nothing - other than practice. First time was strange with the script, getting the
words of the meditations right. Its just confidence and beginners nerves.

•

Initial lessons - learning to accept that a couple of children will play up and not
trying to control it. Wondered if it would be better in smaller groups. Try to learn
the script a little more before the session.

•

Struggled to keep to timescale at first, just beginners nerves.

•

Better scheduling by the school, same time, same room etc. Not on a day when
lots of other things happen, such as children in need, trips etc

•

Attendance was extremely inconsistent due to other demands in school. Constant
recaps of main points helped. I would choose a class where I go to them in future,
a class where they are already a formed group. Lost a lot of time waiting for
people to arrive.

•

Some of the children didn't understand the point in it and found the concept hard
to grasp. So maybe an end of unit outcome for them to 'work' towards might have
worked.

•

I would like to have been able to run the full course with a whole class. Demands
on secondary schools has made this challenging.

I think the children should

What Helpful Tips Would You Offer to Others?
•

Split the class into a smaller group e.g. 15 children to get a better overview and
better discussions.

•

When I started with a meditation children were more focused and ready to
participate. Turning off the lights during meditation time helped too.

•

Milo - the mindful dog was a great aid. Milo sits with the kids who needed to have
a cuddle. Used him to introduce worries in the third person. Helped children to
relate.

•

Shorten the lessons for children who need more breaks.

•

Make sure the environment is conducive.

•

Responding to children who giggle-use your own practice to help. I found it strange
at first. It’s natural that children will respond in different ways.
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•

Really important to have the school on board. I didn't need to fight for a place on
the timetable.

•

Reminding children that it was a different type of lesson and wouldn't be having
the usual lesson grading - moving away from a lesson outcome.

•

A lucky aspect for me is that I lead on PSHE&C which gives me the flexibility to
develop it. I also went through the programme with the TA’s beforehand and made
sure they knew their role during the lesson- leave it to me, rather than intervene if
a child giggled or chose not to participate.

•

Keep the lessons short and sharp.

•

Being mindful yourself is essential.

What Has Been the Impact on Children?
• Haven't used the pre and post evaluation (I will use it on the next class) The
children are always keen and ask when the next session is. Some children who
were reluctant to join in at first are now keen. Teachers have expressed noticing a
difference in the children when they have returned to class after a one to one
session. They say they are more focused and ready to learn.
•

There’s been a lot of these types of comments and reports, ’I got really upset
when someone wasn't nice to me, I counted my breath…..’ and then they
either walked away or chose not to be unkind in return. Children particularly
enjoyed the mindful eating homework. They loved ‘the brain thing'-that’s what
they called it and got really excited about it. Children are beginning to understand
how the brain works and how they can choose to respond. There was what felt like
genuine feelings of interest from them and comments like ‘no one has ever told
me that I have a brain that does these things’. When we get taught the body
in biology - these important elements are not included - maybe we should?

•

(Pawsb) “makes me feel calm inside”
- 8 year old boy
“I practised my
breathing at home” - 7 year old boy
“This is boring” - 10 year old girl.
One child who was labelled as
disregulated found the brain information
fascinating and said it helped him feel
like everyone else. He loved it and it
really helped him. 'I've been telling
everybody for ages it’s not my
fault.’
The children can drop to a FOFBOC
(Feet on floor, bums on chair) to ground
themselves really quickly now. A few
children have sought me out and talked
about how they use it at home with
family. Petal breathing was really
popular. →
Approximately 25% of the Year 3 group

•

•
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•

•

will regularly seek me out to tell me how they have been using it. I’m in contact
with the Year 3 group through other lessons - it’s becoming something they do.
Out of an initial group of 21, only 5 attended every session. Their feedback was it
really helped them. Some shared it at home and with friends. Very few used the
online resources, said they were too busy but looked forward to the weekly
sessions. Liked the practice and talk in sessions more than learning from slides.
(KS4)
The impact varied between the two classes as they are very different. The children
with 'behavioural/challenging' needs really struggled with the lesson's purpose and
thus did not engage and often removed themselves so they didn’t get to see it all.
For the others, some mentioned that they have done some of the practices
independently and they feel it calms them down and relaxes them.

How Do you Plan to Use and Further Develop the Programme within Your
Setting?
•

To continue using the programme this academic year with year 5 and year 4
children.

•

Planning to deliver the PawsB programme to each class in KS2. Also planning on
delivering an adapted programme to KS1 as well along with a mindfulness
lunchtime club with KS2 children after half term.

•

Next term will be the next block of Y3 & 4 I hope. We have a new Head who I’ve
sent all the information too. Hoping to do something with the staff in the future.
Want staff to be more aware of it, particularly around the language about the
brain. It will also be good to make staff more aware of what's happening with their
brain when they are reacting in the classroom!

•

Ideally, I would like to run the full programme with a group of children who really
want to take part. I’m thinking of a club perhaps. Also, I’d like to see if it would
help Year 6 pre SATs. Convincing senior leadership in schools is important-my
school is on board. Teachers will not prioritise anything that is not academic. I’m
quite lucky here, the Head is on board.

•

The plan in the school is that children will have 6 sessions in Year 4 and the full
programme in year 6. We plan to have an after school or lunchtime club for
children to drop in. Kindness club has already started which incorporates
mindfulness - along with wider activities. Rolling it out to other classes in the year
group. Now I’m going back into class to teach it might have to look different.
Setting up a lunchtime club with Year 5's and plan to run the full programme with
Y6 in the summer term. Toying with the idea of running sessions with other
teachers so they know what it is and have a flavour of it. I also plan to record
some practices to put on the school website for children to use.

•

•

We have now promised all the programmes that we have funding for. I am hoping
schools may fund the programme in the future.

•

I need to meet with the head to discuss next steps I will suggest: Running the four
.Breathe sessions to all year seven classes throughout the year, running a sixth
form 6 week course, running a 6 week course for students with anxiety or
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behaviour issues and running volunteer courses after school or lunchtime for
everyone else.
•

This was the first time it had been delivered in the school, and I taught it to only
Year 4 (so far). I think a wider school awareness would help generate greater
receptiveness to the lessons rather than it appearing suddenly without any real
understanding. The rest of the programme will be delivered after half term so it
will be interesting to see their view points on it after some time off.

•

I am increasing the amount of marketing I am doing with local secondary schools
to get this going.

What Has Been the Impact on You?
•

My outlook and understanding of the mind and the brain has changed. Knowing
why and having techniques to cope in real life settings with practice.

•

It's actually given me a focus and has helped me in my own mindfulness journey.
By practicing it myself I have more insight into what I'm actually teaching and how
it can help other children and staff, around me.

•

My journey with this has been an interesting one. I feel I personally have grown
through this training and I'm pleased that I have done it.

•

I thought I knew quite a lot about what children were thinking and feeling. Doing
it regularly and seeing the kids do things has opened them up and helped me
understand them more. It's been amazing to see the children take it up.

•

It has expanded my therapeutic tool kit and given me the opportunity to work with
pupils I don’t usually work with.

•

I'm thoroughly enjoying it and seeing the importance even more - vital.

•

I’m more confident about talking about mindfulness in a solid way - from my own
experience! I’ve always been a teacher with a coaching style yet mindfulness
makes me a better teacher. It helps me with the stresses and the workload. For
example I had a bad day and the next day I was back on track. In the past I would
have stewed on it for a while. Now I bounce back. Mindfulness enriches me.

•

I have found myself enjoying experiences more, being more aware of the
environment around me, and generally feeling calmer in stressful circumstances.

•

I was always well tuned in with my body, but not my mind. So it has been helpful
to notice when I feel frustrated or anxious and to simply recognise it and decide
how I want to act from there which has been a revelation.

•

I am far more connected with the value of mindfulness in my everyday life. I am
also still in contact with other participants.
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Are you Still Practising Mindfulness and if so What Does That Look Like?
•

Yes I am still practising guided meditations weekly and often refer to the short
Pause and be. I also attempt body scans daily.

•

I am practicing still. I use the Headspace app daily.

•

Still doing my nightly ones - 20 minutes. Got my son on board too. It’s so much
part of my day - stopping for a breathing space. I do body scans more when I'm
tired and use them to relax.

•

I practice mindfulness, and meditation daily- at least 5 times a week. It has helped
with a lot of anxiety and worry that I have suffered with.

•

Yes. A few minutes a day is really helpful. I am coping with life much better.
Taking a pause - consciously walking down the corridor.

•

Guided mediation once a day on an evening. Don't need to react, I have time to
respond.

•

Fairly regular practice - it dropped off and I noticed the difference. I use my Alexa
for meditations. I don’t necessarily do it at the end of the day. I take a pause
whenever I can. Mindful driving - building it into my daily activities is helpful.

•

Yes, but not as regularly, occasionally using the recorded meditations, probably
weekly. I include mindful walks and mindful swimming etc in my daily routine.

•

I do daily meditation, I run an adult mindfulness group weekly and teach two
individuals with specific anxiety issues.

•

I haven't practiced this new year, as I tend to dip in and out of it. But when I do, I
follow tracks which guide me when I'm alone.

•

I am still practicing and noticing when this is difficult for me and developing ways
to ensure I keep up with my practice. I am also noticing the impact if my practice
slips, both on myself and my work.

What Got in the Way of Network Meetings?
•

Time and busy commitments within school life got in the way. Meeting would be
really useful and beneficial to discuss key ideas.

•

I was going to meet as a network but it was cancelled by the lack of response from
others? I'm not sure if I need it as such but would attend if others wanted it to?
Maybe some sort of chat room to communicate to others?

•

School is busy. It's hard to get to.

•

Network meetings were just too far away for me and it caused difficulties for my
school when I was so late.
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•

Feel that it should have been mandatory.
starts.

Early in the morning, before school

•

Loved the online training route with Fay. Got to practice with people from all over
the world. I liked that I was in my own space.

•

Time commitments elsewhere.

•

I like the online sittings, less demanding. The network isn’t as helpful to me as I’m
not employed in a school.

•

Staffing priorities with school. The course was viewed as a means to train me to
teach it across my school without a network being considered.

•

Not enough people were available, I would like to meet as a network.

Any Comments on Support Throughout the Process.
•

Really useful. It was a very positive experience being able to use the website,
connect with Angela who was always there to guide and support. It is something I
would and have recommended to many people.

•

I personally didn't like the early morning sessions as everyone had to get back to
work, so I didn't feel we had time to talk to each other. Don't feel like we 'gelled'
as a group as well as we could have done if there were more time to talk after a
session.

•

Been great. PawsB Training was really great. Adult training - good. Needs to be
more practitioners at a higher level in the education system to give it the space
and bang the drum, then perhaps people would be given time to network.

•

The process and support were very good and I knew where to go for help if I
needed it and knew it would be forthcoming.

•

Support was really good - regular emails from Angela and MiSP.
network meetings should have been a condition of the course.

•

Thoroughly enjoyed meeting Angela and the support was great.

•

Support was good.

•

MiSP website is good. Would have been nice to meet others but proved tricky.

•

The training was excellent. The MiSP conference was great. It’s too expensive now
and I would like to see a reduction in costs for volunteers.

•

I really enjoyed the process, the facilitators we very welcoming and knowledgeable
and the resources and support continued throughout. I thought the opportunity to
'learn' it independently first allowed an appreciation of the techniques and for it to
be embedded

•

I felt well supported throughout training.
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I wonder if

4. National Evaluation
One of the benefits of the PawsB programme is the provision of standardised children
and facilitator evaluation mechanisms. This enables analysis at both a school level
and at a national level. Pre and post surveys are offered. Within this pilot participants
chose not to use this measurement tool, preferring to get to grips with the
programme themselves first. This is understandable at such early stages of
programme familiarisation, and is most definitely part of future plans. Below you will
find MiSPs most recent pupil perception and support analysis.

5. Analysis and Final Thoughts
Maybe now is time to take a pause and allow what you have absorbed to
settle.
What has struck you?
It is very clear that the project has impacted positively on the wellbeing of the
children and adults who have participated. We know, for the facilitators at least, that
impact has in the main been sustained. Facilitators are more aware of their own
thoughts, feelings and emotions and are more able to respond rather than react in
teaching situations. Facilitators also describe the ways in which they are kinder to
themselves which in turn means that they are also kinder to others. After all, if you’re
full up with kindness then that’s all that you can give out.
Participants tell us about the importance of the support of the Senior Leadership
within school and the ways in which they feel that this programme could be embedded
within the curriculum rather than bolted on. The hook of the science of the brain
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seems to be an inroad that could help with that. As is usually the case, those who
work outside of schools have had the most difficulty getting in and then setting the
boundaries that support this type of programme in terms of selection, timetabling and
consistency.
As per guidance from MiSP, schools have learned that this programme is a universal
invitation to all children and participation should be voluntary. The children who
adults feel may most benefit are often the furthest away from being able to tolerate
finding stillness and dropping into the body. When facilitators have tried to facilitate
the programme with children based on this well intentioned ideology they have had
difficulty and had to shorten or in some cases give up on the programme. Giving
children options is important and recognising that all behaviour and responses to the
ideas and practice is a form of communication is essential. There is some evidence
within this evaluation to suggest that those who have sustained a personal practice
have been more able to ‘be’ with whatever arises within the classroom; to move away
from a need for a lesson outcome and provide options for children who do not want to
or are not able to participate.
You will note that quite a number of places were allocated to Exceed Trust. Whilst this
was mainly due to the low up take of applications it was also felt that it may be
interesting to observe whether this would enable facilitators to feel more supported
and to embed the approach. Horton Grange, where two teachers were trained have
developed a plan which includes introducing children in Year 4 and then developing
this further in Year 6. They have also been able to offer briefing and training sessions
to others, something that is in the ideas stage at other settings. This may be due to
safety in numbers or a range of other factors. There is insufficient evidence to
ascertain if this has made any difference into the way in which the programme is
embedded across Trust systems. Whilst the teachers who participated meet as leads
to discuss health and wellbeing, although there is an absolute desire to do so, there
does not yet seem to be a focus on the PawsB programme or the development of
mindfulness across the Trust. The programme is in it’s early days of inception. There
are signs of a whole school approach at Low Ash Primary. Here, the Lead for PSHE&C
trained to facilitate the programme and also has the support, freedom and the
flexibility to explore and test where the programme fits. She is also known to children
as the person who supports mindfulness and they are able to seek her out.
A
mechanism is not yet in place to enable children to continue to ‘drop in’ but there are
plans for the future. Trinity All Saints, if supported by the new Head also seem to be
embedding the programme and also creating resources, such as Milo the Dog, that are
becoming known and loved by the children.
There was a plan to develop a network to provide support for practice and
implementation. This was intended to offer support as it can be a lonely world for a
single mindfulness teacher within a school. Protecting the teachers from being asked
to cascade the programme to other teachers can often be a challenge. This doesn’t
seem to have been raised as a concern within this project. Those who accessed the
adult training programme online seem to have continued to develop their own online
community and are continuing to access support in this way having formed an online
community to connect with. Those who undertook the adult training online had also
been able to undertake the training in the evening. Some facilitators are still in
contact with MiSP and are using this as a support mechanism. Whilst there was a
view from some facilitators who felt that the network should have been mandatory
there were also views around whether it was required or achievable given the low
numbers participating within such a large geographical area.
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Next Steps?
Those decisions sits with strategic leaders. You could choose to note the contents and
invest in other approaches. You could choose to leave it as it is. Those schools who
want to develop the programme further may do so and will seek support from MiSP
as and when required to enable them to do this. You could choose to explore this
programme further, perhaps testing a whole school approach within a setting, or
supporting existing facilitators to get programmes embedded and established with
Senior Leadership support. You could choose to continue investment and explore the
difference in outcomes when programmes are facilitated by trained teachers or trained
external organisations. (Evaluation outcomes would suggest that the playing field
would need levelling for external agencies in terms of access and negotiating
boundaries for programme facilitation.) You may choose to wait a little longer and see
the outcomes for local children as facilitators start to use the pre and post evaluation.
You could choose to explore how elements of this programme could be incorporated
within the curriculum, particularly the science of the brain which landed so well with
children and the facilitators. There are lots of directions that you could travel in. Much
depends on their fit with local context.

What will you decide to do?
6. Breakdown of Costs
£9500 was set aside from within the total award to support children and young people
over a two year period. This does not reflect the total cost of the programme. Exceed
Trust made a fantastic contribution and freely hosted all training and networking
sessions. Facilitators funded their own transport costs and out of pocket expenses to
Leeds to undertake the PawsB training. In addition Step2 secured a grant from the
Provident Social Impact fund, (managed by Leeds Community Foundation) for £4500,
to support training and facilitation of a number of programmes.
Mindfulness for Adults 8 week programme facilitation by Mindful Teaching
Books and Resources associated with programme
Payments to MISP
Tester sessions 2018-2019 Mindful Teaching
Facilitation, ongoing support - A Fell
Project Cost

1800
240
6305
350
805
£9500

For any clarification points please contact Angela Fell - angela@ripens.co.uk
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